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Abstract 

‘Effect of Cognitive-code learning method on Senior School Students’ 
Achievement in English Language Primary and Modal Auxiliary Verbs in 
Owerri, Imo State Secondary Schools, Nigeria’ is a 2x2 factorial quasi-
experimental design with a pre-test, treatment, and post-test. Study population 
was 13,678 senior school students in Owerri Education Zone1, using cluster 
sampling technique to sample two schools for the experimental and the control 
groups. Intact classes of 50 students in each of the two co-educational schools 
made up the 100 students as sample for the study. Three research questions 
and three null hypotheses were formulated. A 30-item English Language 
Primary and Modal Auxiliary Verbs Test (ELPMAVT) of four-point multiple 
choice objective questions with r= 0.91was used to generate data. Research 
questions were analyzed using mean and standard deviation. Students’ 
achievement improved significantly from pre-test to post-test showing that 
cognitive code learning method positively influenced students’ achievement. 
Conventional teaching method had no significant effect on students’ 
achievement. Gender-wise, females performed better than the males at post-test 
with cognitive code learning method. Cognitive-code learning method is 
recommended for teachers to teach English language primary and modal 
auxiliary verbs and its usages. 

 
 Keywords: Cognitive-code learning Method, English Primary and Modal Auxiliary 
verbs usages, Gender, Conventional teaching method, Achievement. 
 
 
 

The correct use of English language primary and modal auxiliary verbs plays 
major roles in the academic achievement of students at all levels. Its correct usage 
enhances the students the ability to overcome ambiguity and senselessness in terms of 
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perfect expression of ideas in oral or written formats. It is not an overstatement, 
however, to say that most teachers of English as second language themselves also 
express some difficulties in choosing the correct English auxiliaries to indicate mood or 
voice as occasions may demand. This has put many English language teachers at bottle 
neck as regards the very teaching method that is appropriate to use in teaching the 
English primary and modal auxiliary verbs to their students, and at what level. It is 
therefore necessary to first explain what an auxiliary verb is and their functions in 
English language expressions.  
 The term ‘auxiliary’ is derived from the Latin word ‘auxilium’  meaning aid or 
help and in English language grammar, the auxiliary verb refers to one of the small sets 
of lexical items having some properties in common with verbs but functioning as 
subordinates to them.  Auxiliary verbs are verbs used in conjunction with other verbs to 
form their tense, mood or voice. Auxiliary verbs are used in forming tenses, mood and 
voices of other verbs. Murthy (2007) sees auxiliary verbs as verbs that help other verbs 
to form different tenses. In the same vein, Das (2010) described auxiliary verb as one 
which helps a principal verb to form a tense or mood or voice, hence it is called a 
helping verb. He classifies them into primary or tense auxiliaries and modal auxiliaries.     
Auxiliary verbs, according to Ndimele (1999) cited in Omorodion (2011) have been 
traditionally described as helping verbs in the sense that they help the main verbs to bear 
markers of tense, aspect, mood and negation, in most languages. In English language, 
the auxiliary verb normally precedes the main verb. They cannot exist on their own but 
help to make up verb phrases (Ujowundu, 2001; & Amir, 2012). Ifejirika (2002) and 
Onuigbo (2005) in their own view maintained that the primary function of the auxiliary 
verbs is to help the main or full verbs to form their tenses; past and present, and to form 
futurity in the English language. Aremo (2004:327) maintained that “auxiliary verbs are 
normally used only as modifiers in the verb phrase but sentences with only an auxiliary 
verb as the predicator are often formed in informal speech”. It usually accompanies a 
main verb, providing the semantic content of the clause in which it appears.  
 Further on this, Nkwocha (2008) emphatically listed out the auxiliary verbs in 
English language. He said that they are twenty- three in number and they are: is, were, 
do, had, am, be, does, may, are, did, can, was, been, has, might, have, will, must, 
could, would, and should. Each of these verbs may combine with other verbs of action 
or condition to form a verb phrase. Oguamanam and Nze (2009) opined that auxiliary 
verbs consist of the primary auxiliary and the modal while the primary auxiliary consists 
of the verbs “to be” “to do” and the verbs “to have” . That is to say that the auxiliary 
verbs are grouped into two which are the primary auxiliary and the modal auxiliary. 
Nwokedi, (2003) also divided the auxiliary verbs into two: primary auxiliary verbs and 
modal auxiliary verbs.  
 
The primary auxiliary verbs  are so called because they can be used both as auxiliary 
or helping verbs and as main or lexical verbs. They are three in number, namely: be, do, 
and have. This type of auxiliary verbs is such that contain words that are used along 
with the main verbs to make up a verbal group in a given clause. A primary auxiliary 
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verb is one of a group of three verbs that are important in English language in the 
construction of aspects (progressive/continuous perfect,) voice (passive), and of 
negative, interrogative and emphatic forms of full verbs. The primary auxiliary verbs are 
always among the most commonly used main verbs. Ugorji (2009) also ascertained that 
English language primary auxiliary verbs are only three in the language. They are; have, 
do and be. The three have two common features: One, they all end in ‘-s’ in their third 
person singular present tense. For examples: (i). Emmanuel is here. (ii). Ayodele always 
has a radio set. (iii). Bello does his work well. Two, the three in some sentences 
function as full verbs and in some others they help the main verbs of the sentences to 
form their tenses. In these sentences, they are used as full verbs: (i). They had a nice 
meal after the long fasting. (ii). She did her house chores in time. But in the following 
sentences, they help the main verbs to form their tense: (i).Jane is washing her clothes. 
(ii). They were arguing over the electric bills. (iii). The butcher had killed the cow.  
The three primary verbs be, have and do occur most commonly in English language. 
They are also some of the trickiest to master, because each can also be used as a main 
verb in a clause, and each is able to conjugate to reflect plurality and tense. 
‘Be’ and ‘have’ are used as auxiliaries to conjugate the continuous, perfect, and perfect 
continuous tenses. ‘Do’ is used to make main verbs negative or to form interrogative 
sentences, and it can also be used to add emphasis to a sentence. Because be, have, 
and do are able to function as main verbs, they must also be able to inflect for plurality 
and tense. It is important to know these conjugations as they must be used correctly 
when the verbs function as auxiliaries.  
 
 According to Nwokedi (2003) and Omorodion (2011), “be” is called the verb -
to be and has eight forms. Be, is, am, are, was, been, were, being. Any of these 
allomorphs of ‘be’  can be used both as main and helping verbs. Examples: (i). Chinyere 
is in the class (‘is’ used as main verb). (ii). Chinedu is eating now (‘is’  used as helping 
verb to the lexical verb ‘eating’).  Again, Oguamanam (2006:22) supported Nwokedi’s 
(2003) idea by stating that “the lexical and auxiliary verb ‘be’ is unique among English 
verbs in having eight different forms: Present: (be, am, is, are), past: (was, were), -ing 
form: (being), -ed participle: (been). Omorodion (2011) asserted that the verb ‘do’ has 
the following realizations: Do- (base) ‘Do’- ‘Does’  (present tense), ‘did’  (past), ‘doing’  
(present progressive), ‘done’ (past participle). Thus, the structure of ‘do’  as auxiliary 
verb is do+ the base form. Examples: (i). I do play. (ii). He does play.  (iii). She did 
play. In addition, ‘do’  can be used as finite/lexical verb. Examples: (i). Paul did his 
homework last week.  (ii). Tony does good jobs. He equally talked about the verb ‘have’ 
which has the following realizations: have - base, ‘has’ (-s form), having (progressive 
form), had (-ed participle). 
 
 The modal auxiliary verbs are used to show moods/modalities. According to 
Palmer (2001), the modal auxiliary verbs of English language are a small class of 
auxiliaries used mostly to express modality (properties such as possibility, obligation, 
intention, compulsion, necessity, ability, etc.). They can be distinguished from other 
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verbs by their defectiveness (they do not have participle or infinitive forms) and by the 
fact that they do not take the ending -(e)s in the third-person singular. The Modal 
Auxiliary Verbs are the second type of the auxiliary verbs. Modal auxiliaries “are 
semantically defined subset of verbs which express modal meaning in connection with 
an infinitive of a main verb: can/could, want, must, shall/should, may/might, 
will/would  as well as some marginal ones (dare, ought to, etc.)”. He goes ahead to state 
that two main functions of modal verbs are: (a) Specification of the semantic 
relationship between the subject and the action described by the verb, such as suspicion, 
necessity, permission. (b) Expression of the speaker’s subjective attitude towards the 
utterance; i.e. they serve as paraphrases of verbal mood. 
 Modal auxiliary verbs, according to Crystal cited in Ndimele (2005), are 
described as “verb-like words, which typically express speakers’ attitudes towards the 
factual content of an utterance, such as uncertainty, possibility, and necessity.” Unlike 
the primary ones, they are never used as full verbs in sentences. The modal auxiliary 
verbs neither take the –ed and –en suffixes nor the –ing suffix of verbs. The English 
language modal auxiliaries are generally considered to be the verbs can, could, may, 
might, must, shall, should, will, and would. Halliday cited in Hykes (2000) opined that 
these verb forms are distinguished from lexical verbs by the following characteristics: 1. 
They have no finite, to, -ing, -ed, etc. forms: *"maying, to may." 2. Negative and 
interrogative form ‘is’ are made without expansion. It is not necessary to include a "to 
do" or "to be" form when creating questions or making negative statements with modal 
verbs. "He will not." "Can she go?" rather than *"ls she can go?" and *"He doesn't will." 
3. Negative forms are reducible. They can be contracted, as in "I can't write this paper." 
"I won't be able to finish." 4. They can be used as "code verbs" in ellipsis: This means 
that when two equivalent clauses using a modal verb occur together, the second clause 
does not need to repeat the accompanying lexical verb, as in, "I can go, so she can." In 
this case, the second modal verb (can) represents the lexical verb (go). 5. They do not 
require a third person singular -s: *"She cans." 6. They are not found in imperative 
clauses. 7. They do not combine with each other and do not co-occur in a clause (except 
in some nonstandard dialects). In English, "She might could go" is ungrammatical! 
There are still much more to mention concerning primary and modal auxiliary verbs and 
their various functions and usages which time and space could not contain here.  
However, teachers of English as second or foreign language should endeavour to master 
and teach them distinctively and intensively.  
 Over the years, there have been consistent researches for the most appropriate 
methods of English language teaching as the language is rule governed which should be 
taught following the rules. Njoku and Izuagba, (2004:45) believes that language 
teaching method  should “includes the criteria for selecting and organizing content based 
on the nature of the subject matter (language), as well as the technique for classroom 
presentation of the course content”. But Ezenwa (2011) asserted that a language 
teaching method should be an orderly presentation of language items and materials to 
the learners, based on the approach. Alobo (2014) said that there are two major schools 
of thought about how language should be taught, and these are: “teach the language” and 
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“teach about the language” schools of thought. From these emerged several language 
teaching methods such as: the grammar translation method, the audio-lingual method, 
the communicative language teaching method, the direct method, the cognitive-code 
learning method, the eclectic method, etc. Of all these methods, Omorodion (2011) 
believes that cognitive-code learning method appears to be most appropriate for the 
teaching of English language primary and modal auxiliaries in English as L2 situation 
which this study is out to investigate.    
  Gender has always been considered as one of the factors that affect students’ 
achievement especially in English language primary and modal auxiliary verbs. Fatokun 
and Odagboyi (2011) discovered that female students achieve better in English language 
primary and modal auxiliary verbs than their male counterparts while Akpochafo, (2012) 
and Haig, (2004) discovered that  male  students  achieve better in English language 
primary and modal auxiliary verbs than their female counterparts. But no study known 
to the researcher has shown who achieves better in English language primary and modal 
auxiliary verbs in the present study area (Owerri) which this study is out to investigate 
among the senior school students in Owerri Education Zone 1 of Imo State. 
 
Statement of the Problem  
 The correct use of the English primary and modal auxiliary verbs has become a 
serious problem most especially among secondary school students who are English as 
second language users. Findings have revealed that it is not only secondary school 
learners that express difficulties in the correct use of English primary and modal 
auxiliary verbs but many adults at all levels of education do (Alobo, 2014; Ndimele 
,2005 ; & Akpochafo, 2012). And despite all efforts being put in place by English 
language teachers as they vary their teaching methods, learners still find the correct use 
of English primary and modal auxiliary verbs very difficult. This die hard problem has 
led many students to scoring very poorly in both formative and summative 
examinations, while majority are either denied of having good grades or awarded failure 
in certificate English language examinations. This stands the reason why the researcher 
has decided to examine the effect that using Cognitive-code learning method may have 
on the achievement of senior secondary school students in primary and modal auxiliary 
verbs in Owerri Education Zone 1 of Imo State, Nigeria. 
 
Methodology: 
 This study is quasi-experimental with a 2x2 factorial design. The population for 
this study was thirteen thousand, six hundred and seventy-eight (13,678) senior 
secondary two students in 73 public secondary schools in Owerri Education Zone 1, Imo 
state. The sample size for the study was 100 senior secondary school 2 students from 
two co-educational public senior secondary schools in Owerri Municipal, fifty from each 
school, male and female of unequal proportion. The two schools were tagged School A 
for Experimental Group and School B for Control Group. Experimental Group was 
taught English primary and modal auxiliary verbs using the Cognitive code learning 
method while the Control Group was taught same English primary and modal auxiliary 
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verbs using the conventional method (Direct method). Intact classes were used and 
extraneous variables were controlled. English Language Primary and Modal Auxiliary 
Verbs Test (ELPMAVT) with K-R 21 reliability coefficient of 0.81was used as the 
instrument to generate data analyzed using frequency counts, percentages, mean and 
Standard Deviation. The samples were subjected to pretest, posttest. Three research 
questions were formulated to guide to study and the results of findings and 
recommendations were also given. 
 
Research Questions 
 The following research questions guided the study: 
1. What are the mean achievement scores of students taught English primary and 

modal auxiliary verbs using the Cognitive-code learning method and those taught 
English primary and modal auxiliary verbs using the conventional teaching method 
(Direct method) at post-test?  

2. What are the mean scores of male and female students exposed to Cognitive-code 
learning method with English primary and modal auxiliary verbs at post-test? 

3. What are the mean scores of male and female students exposed to conventional 
learning method (Direct method) with English primary and modal auxiliary verbs at 
post-test? 

 
Results: 
Research Question 1: What are the mean achievement scores of students taught English 
primary and modal auxiliary verbs using the Cognitive-code learning method and those 
taught English auxiliary verbs using the conventional teaching method (Direct method) 
at pre-test and post-test?  
Table 1: Distribution of Students Based on their Pre-Test and Post-Test Scores Using the 
Cognitive-Code Learning and the Conventional Method (Direct Method). 

 
 
 Table 1 above showed the performance of respondents who were taught English 
primary and modal auxiliary verbs using the Cognitive-code learning method and 
Conventional teaching method at their pre-test and post-test. Comparison of the mean 
scores of the pre-test using the two teaching methods revealed that the students had a 
mean score of 11.74 and 11.68 using the conventional teaching method and the 
cognitive code learning method respectively. Noteworthy was that there was no 

 Conventional Teaching 
Method (direct method) 

 Cognitive-Code Learning Method 

 Pre-Test  Post Test   Pre-Test Post test  

Number Mean  S.D Mean  S.D Number Mean  S.D Mean  S.D 

50 11.74 4.32 13.80 4.72 50 11.68 3.96 24.31 1.30 
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significant difference in the achievement of the two groups in the pre-test.  Worthy of 
note also was that the conventional teaching method had a slightly higher mean 
difference of 0.06.  While the mean score in the conventional teaching method in the 
post test was 13.8, the mean score in the Cognitive code learning method was 24.31. 
This huge chasm showed a very significant difference in performance of the two groups. 
The standard deviation for the Cognitive code group in the post-test implies that the 
individual scores of the students deviated from the mean score of 24.31 by only 1.30. 
This low value meant that the mean score was a true reflection of the individual 
performances of the students in the group.   
 
Research Question 2: What are the mean scores of male and female students exposed 
to cognitive-code learning method with English language primary and modal auxiliary 
verbs at post-test?  
Table 3:  Gender-Based Ranking of Scores in the Cognitive Code Learning Method. 
 
              Male Female  
Number   Mean  S.D Number  Mean  S.D 
28 22.93 2.10 22 24.68 0.8 

 
 

 Table 3 showed the distribution of the student’s scores according the sex. While 
the male students had a mean score of 22.93, the female students had a mean score of 
24.68. While the female students had a standard deviation of 0.8, the male students had a 
standard deviation of 2.10. Thus it was evident that the female students performed 
relatively better under the Cognitive-Code Learning Method.  
 
Research Question 3: What are the mean scores of male and female students exposed 
to conventional learning method (Direct method) with English language primary and 
modal auxiliary verbs at post-test? 
 
Table 5:  Gender-Based Ranking of Scores in the Conventional Teaching Method  
 
              Male Female  
Number   Mean  S.D Number  Mean  S.D 
26 13.35714 4.37344 24 14.36364 5.16109 

 

 The table above showed the scores of students taught using the conventional 
teaching method grouped according to sex. From the table, the mean score of the male 
students was 13.357 while that of the female students was 14.364. Considering that the 
test had 30 marks, it could be seen that neither sex made up to half of the total score 
under the conventional teaching method. The standard deviation of 4.373 and 5.161 for 
the males and females respectively represented a relatively high level of dispersion of 
their scores. Summarily, it was evident that the conventional teaching method had no 
significant effect on the performance of the students based on sex. 
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Summary of Findings  
 From the above, it could be seen that there was no significant difference in the 
achievement of the students under the two teaching methods in the pre-test. However in 
the post-test:  
• The mean achievement score of students taught using Cognitive-code learning 

method was higher than those taught with the conventional method at pre-test and 
post-test. 

• Conversely, under the Cognitive-Code Learning method, female students performed 
better than male students.       

• It was also determined that there was no significant effect of the conventional 
teaching method on the mean achievement score of male and female students.  

 
Discussion of the Findings  
Mean Achievement Scores of Students Taught with Cognitive-code Learning 
Method and Conventional Learning Method (Direct Method).  
  The finding revealed that students taught English language primary and modal 
auxiliary verbs using the Cognitive code learning method performed better than those 
taught English language primary and modal auxiliary verbs using the conventional 
method. This finding agreed with Amir, (2012) who investigated the ‘Effect of 
Cognitive and Meta-cognitive Methods of Teaching in Mathematics’. Alobo, (2014) also 
investigated the effect of Cognitive- code learning method on students’ achievement in 
English language primary and modal auxiliary verb usages. He found that students 
taught with Cognitive –code learning method had higher mean achievement than their 
contemporaries taught with Direct method.  The finding of this study also showed that 
Cognitive-code learning methods of teaching had a positive effect on the performance of 
students in English language primary and modal auxiliary verb usages. The cognitive 
code learning method involves active mental processes. The method emphasized the 
importance of meaningful practice, and the structures were presented inductively, that is, 
the rules came after exposure to examples. Learning a language is a process of acquiring 
conscious control of the phonological, morphological, grammatical, and lexical patterns 
of the second language, largely through study and analysis of these patterns as a body of 
knowledge. Thus the students performed better under this Cognitive-code learning 
method of classroom teaching.  
  The test for statistical difference in the mean scores showed that there was a 
significant difference in the mean achievement score of students at post test.  The 
difference in the mean achievement was not significant in the pre-test as the Cognitive 
Code Learning Method had not been introduced.  Conventional teaching methods were 
deemed restrictive to some degree.  
 
Mean Scores of Male and Female Students Exposed to Cognitive-code learning 
method.  
 The finding showed that Cognitive code learning method influenced a 
significant effect on the mean achievement score of male and female students. The 
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results of the present study showed statistically significant higher cognitive score in 
female students in comparison to male students. This agrees with the findings of Aloba 
(2014), who investigated on the “Influence of Gender on Students’ Achievement in 
Government Subject in Secondary Schools in Edo State”. It also agrees with the findings 
of Fatokun and Odagboyi, (2011) who discovered that has a significant influence on 
secondary students’ academic achievement in English language auxiliary verbs usage 
tests. This study also agrees with Akpochafo, (2012) who also found out that female 
student achieved more in English language Grammar than their male counterparts when 
the teacher used Cognitive-code learning method. Furthermore, the above finding agrees 
with Das, (2010) and Nwokedi, (2003) who both discovered that female students 
achieved better than their male counterparts in the use of English language auxiliaries, 
even in various formative and summative English language examinations. However, the 
finding contradicts the findings of Oguamanam and Nze (2009) who discovered that 
there was no significant difference in the mean achievement of male and female students 
in English language primary and modal auxiliary verb usages. 
Mean Scores of Male and Female Students Exposed to Conventional Teaching 
Method. 
 The finding showed that there was a little difference in the mean scores of the 
students gender-wise. This shows that there was no significant effect of the conventional 
teaching method on the mean achievement score of male and female students.  This 
result was in line with the findings of Omorodion, (2011) who researched on the “Effect 
of Gender on Students’ Academic Achievement in Secondary School Social Studies” 
and with the findings of Akpochafo, (2012) who discovered that there was no significant 
mean difference in students’ achievement when conventional method is used to teach 
English language primary and modal auxiliary verb usages. He posited further to say 
that no meaningful teaching and learning can take place using the conventional teaching 
method to teach the students such topics if students are not thoroughly exposed to 
deliberate mastering of the necessary codes related to the topic in the English as second 
language classroom situation. 
 
Recommendations 
 The following recommendations were made in line with the findings.  
1. Teachers should be encouraged to use Cognitive-code learning method to teach such 

topics in English Language Grammar so that the specific code(s) would be mastered 
by the students. 

2. Regular workshops and seminars should be organized for English language teachers 
on the need to adopt the Cognitive code learning method.  

3. Teachers should select teaching method be based on its appropriateness and 
relevance to nature of the subject-matter, content, and learners’ gender. 

4. Students should endeavour to identify their areas of difficulties in the correct use of 
the English language primary and modal auxiliary verbs and make efforts to 
overcome the difficulties. 

Effect of Cognitive-Code… 
 



10 

 

 

Multidisciplinary Journal of Academic Excellence, Volume 20 No 1, July, 2020. ISSN 2141 - 3215 

5. Parents should provide materials that are suitable for students so as to help them 
overcome their difficulties in the use of the English language primary and modal 
auxiliary verbs. 

6. Government should be aware that most students (and their teachers) have difficulties 
in the use of English language primary and modal auxiliary verbs. Efforts should be 
made, therefore, by providing English language textbooks that will help both 
teachers and students overcome the difficulties as they internalize the grammatical 
codes in the process of enhancing the mastery of the correct use of the English 
language primary and modal auxiliary verbs. 

 
 

References 
Akpochafo, W. P. (2012). Social Studies and Feminist Issues for Teacher   Education. 

Benin City: Justice Jeco Press and Publishing Ltd. 
 
Alobo, J. O. (2014). An Investigation into the Problem of Auxiliary Verb   Acquisition 

and Usage by N.C.E. Students: A Case Study of SelectedColleges of Education 
in Kano. 

Amir, A. (2012). Effect of Cognitive and Meta-Cognitive Methods of Teaching 
inMathematics. SciVerseScienceDirect Procedia-Social and 
BehaviouralSciences. 46 (2012) 5894-5899. 

 
Aremo, B. (2004). An Introduction to English Sentences 1&11. Ibadan: SCRIBO 

Publication Ltd.  
 
Das, P. C. (2010). Applied English Grammar and Composition. London: New Central 

Book Agency (p) Ltd. 
 
Ezenwa, P. C. N. (2011). Indigenous Communicative Method for Language Teaching. 

Owerri: ZionBless Publishers. 
 
Fatokun, K.V.F. and Odagboyi I. A. (2011). Gender Desparity and Parental Influence on 

Secondary School Achievement in Nasarawa State, Nigeria. Journal of 
Research in National Development. 

 
Haig, D. (2014). The Inexorable Rise of Gender and the Decline of Sex. Social                      

Change in Academic Titles, 19945-2001 in an Archives of Sexual Behaviour,33, 
(2), 87-96.  

 
Hykes, J. M. (2000). A Comparison of the Use of Modal Verbs in Research Articles By 

Professionals and Non-native Speaking Graduate Students.  Retrospective 
Theses and Dissertations. Paper 7929. 

 

Academic Excellence  



11 

 

 

Multidisciplinary Journal of Academic Excellence, Volume 20 No 1, July, 2020. ISSN 2141 - 3215 

Ifejirika, E. F. (2002). The English Language Today: Contents and Methods Vol. 
1Onitsha: West and  

Solomon Publishing Company Ltd. 
Murthy, J. D. (2007). Contemporary English Grammar. Lagos: Book Master. 
Ndimele, O. (1999). A First Course on Morphology & Syntax. Port Harcourt: Emhai 

Printing and Publishing Co. 
 
Ndimele, O. (Ed.) (2005).  Study of Languages and Linguistics in Akujuobi Nwachukwu. 

Celebrities Series Number 4. Port Harcourt: Grand Orbit Communication and 
Emhai Press. 

 
Njoku, C. N. and Izuagba, A. C. (2004). New Approaches to English & 
LiteratureTeaching.Owerri: Versatile Publishers. 
 
Nkwocha, C. R. (2008). Essentials of English Language for Schools and 

CollegesOnitsha: Africana First Publishers Plc. 
 
Nwokedi, B. F. C. (2003). A Complete Course in English (Revised Edition). Owerri 

Nigeria, Ben-Frank Publishers. 
Oguamanam, H. & Nze, J. C. (2009). English for Proficiency and Communication for 

Tertiary  Institutions.Owerri: Celbez Publishing Co. Ltd. 
 
Oguamanam, H. (2006). Modern English Grammar.Owerri: Cel-Bez &Co. Publishers. 
 
Omorodion, G. N. (2011). The Basic Grammar of English. Ibadan: Spectrum Books Ltd. 
 
Onuigbo, S. (2005). English language: a grammatical description,Nsukka: afro-Orbis 

publishing co. ltd. 
 
Palmer, F. R. (2001). Mood and Modality. London: Cambridge University Press. 
 
Ugorji C. S. (2009). Problems of English Auxiliaries among Students of the Federal 

Polytechnic,  
 
Oko. An Unpublished Dissertation for the award of National Diploma Certificate in 

Mass Communications. 125pp. Tabs & Figs. 
 
Ujowundu C. O. (2001). Concise English Grammar. Nsukka: Bel Books. 
 
 
 

Effect of Cognitive-Code… 
 


